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I. Planning and Implementation

Needs assessments (based on data)

New Hampshire Root Cause Data Analysis Course
http:/ / www .ed.state.nh.us/ education/ doe/ organization/ curricul
um/ School%20improvement/ DIN 1/ 2004
2005%20DN 1/ Root%20Cause%20Analysis%20amouncement%20a
nd%20overview.doc

Improvement plans

Georgia School Improvement Plan templates and sample

http:/ / www.doe.k12ga.us/ support/ improvement/ fieldbook.asp
Maryland School Improvement Plan templates and school and district
samples

http:/ / mdk12.0org/ process/ developing/ index school.html

Support for plan implementation (differentiated, based on need)

Virginia School Turnaround Specialist Program (VSTSP). Provides
Turnaround Specialists credentialing program, suppliestrained turnaround
specialiststo districts and provides adigital forum to share and access multi-
media case studies. The credential isawarded at the end of the two-year
program, once all of the following criteria have been met:

o theTurnaround Specialist hassuccessfully completed all modules of
the training;

o attheend of year one of the training, the Turnaround Specialist has
met at least one of the following criteria DAdequate Yearly Progress
(AYP), Full Sate Accreditation, or a 10%reduction in the failureratein
reading or math; and

o attheend of two years of training, the Turnaround Specialist® school
hasmade AYP asdefined by No Child Left Behind.

For more information, visit:
www.doe.virginia.gov/ VDOE/ Instruction/ OCP/ vstsp.html.

District Audit Tool: A Method for Determining Level of Need for Support to
Improvement Bdesigned by the Comprehensive Assessment System State
Collaborative on Assessment and Student Standardsin partnership with
Edvantiato help states prioritize the degree and intensity of their support and
technical assistance to districts and schoolsin need of improvement. The tool



wascustomized to meet the needs of Nevada, South Dakota, West Virginia
and Wy oming.

Thetool isafive-stage team process that resultsin a technical assistance plan
developed by the state and district. States can use the tool to triage their
support to schools and districts by: prioritizing which districts are most in
need of intense and immediate assistance; using qualitative and quantitative
datato judge these districts against elements of successful schools and
districts; identifying short, medium and long term needs; and conferring with
districtson aplan for who will deliver technical assistance, and when and
how it will be done.

For more information, visit:
wWWwWw.ccsso.org/ publications/ details.cfm?PublicationlD=295

Chancellor@ District - In the mid-nineties, the New York City Schools
Chancellor created a citywide improvement zone to take over a significant
proportion of the city's lowest performing schools whose local community
school districts had failed to improve them. This "Chancellor's District"
defined centralized management, rather than local control, asthe critical
variable necessary to initiate, enforce and ensure the implementation of
school improvement. Thislarge-scale intervention involved both a
governance change and a set of capadty-building interventions presumably
unavailable under local sub-district control. Research suggests that the
Chancellor's District intervention improved these schools' instructional
capadty and academic outcomes, both relative to where these schools would
have been and relative to comparable schools.

Toread thereport, visit: http:/ / epaa.asu.edu/ epaa/ v13n40/ v13n40pdf

II. Leadership support

AZ Leads? - part of the Wallace funded State Action for Education Leadership
Project Btargeted professional development for principals and superintendents
that isfocused on improving student achievement. With the goal of creating
school environmentsin which all students succeed, AZ Leads collaborates on
training and support for preK-12education leaders. AZ LEADS3is sponsored
by the Superintendent of Public Instruction, staffed by leadersin the Arizona
Department of Education, in partnership with education, business, and
community agencies and organizations across the state.

For moreinformation, visit www .ade.state.az.us/ azleads.




NISL BNational Institute for School Leadership Bpartners with states/ districts
to create a train-the-trainer model of leadership training for principals; teaches
theory and practice of standards-based instructional leadership. NISL is
sponsored by the Carnegie Corporation of New York, the Broad Foundation, the
New Schools Venture Fund, and the Supski Family Foundation.

Massachusettsisworking with NISL to train a strong leadership team that will
serve school districts across the state. The leadership team of about 55 members
including state DOE and school district representatives, sitting principals, a
number of consultants, and selected university faculty. The large leadership team
(including local school district members) assistsin training school principals
statewide in cohorts of 30 over the next few years.

For more information, visit www.ncee.org/ nisl/ index.jsp?setProtocol=true.

I11. Better Access To and Use of Data

New Mexico Consumer Guide to Formative Assessments Previewsthe
strengths and weaknesses of seven formative assessments according to such
things as alignment to NM Content Standards, ease of use of data, immediate
feedbadk, amount of teacher training required, and costs. To view the most

recent Consumer Guide, visit

www.ped.state.nm.us/ div/ acc.assess/ assess/ naep/ dl/ Consumer%20Guide%20
for%20Formative%20Assessments%20fourth%20alition.pdf.

Data analysis coaches
= Aspart of the Michigan Academic Coaches program, the DOE provides
school-based coaches to supply ongoing assistance to educatorsin using
datato improveinstruction.
For more information, visit: http:/ / www .abcscoaches.org/

Data utilization guides (CA and GA)

= California Data Resource Guide - The Data Resource Guideisan on-line
catalog of the California Department of Education's (CDE) data products.
These data products include data collections, databases, and mandated
reports. It containsinformation on what datathe CDE collects, manages
and stores; where the data are located; who isthe point of contact for the
data; and how the data can be accessed and shared.

For more information on the Data Resource Guide or to view its contents,
visit http:/ / inet2.cde.ca.gov/ dataresourceguide.




= Georgia Data Utilization Guide BThe Data Utilization Guideisaresource
for Georgia Educators for data interpretation, utilization, and analysis. It
is meant to be a one-stop handbook that includes a continuum of topics
from introductory to advanced. Below isan overview of the contents
found within the guide:

1. Overview of Data Driven Decision Making & Assessment Terminology

2. Introduction to all Georgia Assessments

3. Assistance with assessment report interpretation

4. Sep-by-step instructions on how to use the Georgia Online Assessment
System, NAEP Web Tools, and student level data analysis using EXCEL

5. Basc AYP definitions and benchmarks

6. Additional School Improvement Resources

7. Professional Learning activities

For more information, visit:
http:/ / www.doek12ga.us/ support/ improvement/ data util guide.asp

The New York State Testing and Accountability Reporting Tool (nySTART) is
awebsitewhich provides authorized userswith customized reportson New
York State standardized tests administered to K-12 students. nySTART isfunded
by the New York State Department of Education, and operated by the Grow
Network / McGraw-Hill. The nySTART website includes detailed reports on test
resultsfor New York Sate (NYS) assessments, including the NYSTesting
Program (NYSTP, the tests given to most studentsin grades 3-8), the NYS
Alternative Assessment (NYSAA, the tests given to students with severe
cognitive disabilities), and the NYSEnglish asa Second Language Achievement
Test (NYSESLAT).

For more information, visit: https:/ / www.nystart.gov/ nystart/ u/ index.do

Northwest Evaluation Association - Measures of Academic Progress (MAP) D
is a state- aligned computerized adaptive assessment program that provides
educators with information they can useto improve teaching and learning. The
growth and achievement datafrom MAP can be used to develop targeted
instructional strategies and to plan school improvement. These assessments can
be adapted to each student's ability, to more accurately measuring what a child
knows and needsto learn. MAP tests also measure academic growth over time,
independent of grade level or age. MAP test results provide educators with
timely information to guide instructional planning and school improvement.

For more information, visit: http:/ / www.nwea.org/ assessments/ map.asp




V. Curriculum support

South Carolina Committee of Practitioners Bisworking with the Title | office to
implement anew curriculum in the state@ three districtsin corrective action.
Members of the Committee of Practitionersinclude parents; parent resource
center personnel; teachers; public and private school administrators; and school
board officials. The Committee meets on a quarterly bassto monitor and plan
state Title | implementation effortsincluding school improvement strategies and
options. The Committee recommended and the districts agreed to the
implementation of anew comprehensive K-8 curriculum. District and school
personnel are provided with initial implementation training in the curriculum.
Leadership and train-the-trainer sessions are also conducted. Also, a
supplemental external monitoring process hasbeen developed to review district
and school implementation effortsin the three districts.

Model curriculum maps B

Kentucky:

http:/ / www .kde.state.ky.us/ KDE/ Instructional+Resources/ Curriculum+Docu
ments+and+Resources/ Teaching+Tools/ Curriculum+Maps/

North Dakota Task Bank - The Task Bank is a collection of tasks developed by
and for North Dakota teachers. The goal of the Task Bank isto help teachers
implement the state's standards and benchmarks in the classroom. The Task
Bank consists of teacher-developed adtivities that are linked to the North Dakota
Standards and Benchmarksin English Language Arts, Physical Education,
Music, Visual Arts, and Mathematics. These tasks are designed to be
administered, scored, and used by teachersin their classrooms. Tasksin the
Task Bank went through areview processto ensure high quality. Only those
tasks that met the predetermined review criteriawere accepted into the Task
Bank. http:/ / www.ndsu.nodak.edu/ ndci/ NDTaskBank/ index.shtml

California database of recommended curriculum materials Dprovides access to
database for all major content areas.

ELA - http:/ / www.cde.ca.gov/ ci/ rl/ im/

Math - http:/ / www.cde.ca.gov/ ci/ ma/im/

Science - http:/ / www.cde.ca.gov/ ci/ sc/ im/

IV. Instructional support

Georgia Academic Coaches Program - provides funding to districtsto release
Maser Teachers from teaching duties to serve as Academic Coaches with the



intent of promoting the development of professional practice, impacing student
achievement, and improving schools.

For more information, visit:
http:/ / www .gadoe.org/ tss teacher.agpx?PageReq=TSSTeacherCoach

Alabama Reading Initiative - is a statewide K-12 initiative managed by the
Department of Education. The goal of ARI isto significantly improve reading
instruction and ultimately achieve 100%literacy among public school students.
The Alabama Reading Initiative training for teachers helps them teach reading in
proven and effective ways. Theinitiativeis not limited to schoolsin need of
improvement, but is available to all schools who choose to participate.

The ARI is an ongoing professional development opportunity for a school
faculty. It is aresearch-based extensive teacher-training program to show
teachers how to achieve high levels of literacy for all of their students. ARI
professional development empowers teachers with the content knowledge, skills,
and strategies necessary to be successful with all students, especially those that
challenge them the most Bstruggling readers.

For more information, visit:
http:/ / www .alsde.edu/ html/ sections/ section detail.agp?section=50&footer=se
ctions

Alabama Math, Science and Technology Initiative - is the Alabama Department
of Education@initiative to improve math and science teaching statewide. The
initiative serves math and science teachersin Grades K-12. In addition, all school
administrators and special education teachersthat teach or areinvolved in
supporting math and science instruction are eligible for services.

The initiative provides three basic services: professional development,
equipment and materials, and on-site support. Schools become official AM STI
Schools by sending all of their math and science teachers, and administrators to
two week Summer Institutes for two summers. At the Summer Institutes
teachersreceive grade and subject specific professional development thatis
highly applicable to their own classrooms. Instruction isdelivered at the Summer
Institutes by "mager" teachers who have been certified asAMSTI trainers after
successfully completing AMSTI trainer workshops.

For more information, visit: http:/ / www.amsti.org/ index.html

LessonLAB Dprovides access to real classrooms and lessons via the internet.
Usesvideo and other vehicles to enable teachersto study their own pracices N
aswell asothers' N in context and at a slow, deliberative pace. This proprietary



technology fadlitates collaboration and discussion among teachers, providing a
way to customize online courses for specific groups and timeframes. Results of
these activities are stored in multimediaresearch databases, which provide a
means to accumulate and share professional knowledge over time.

For more information, visit:
http:/ / www .lessonlab.com/ visibilityplatform/ overview.cfm

California Secondary Literacy Demonstration Sites - program descriptions of
Californiamiddle schools and high schools that are implementing schoolwide
literacy models across their curricula.

For more information, visit: http:/ / www.cde.ca.gov/ ci/ rl/ sd/

VI. Professional Development

The North Carolina Teacher Academy Da professional development program
for teachers established and funded by the North Carolina General Assembly.
The mission of the Academy isto support continuous learning to the growth of a
career teacher by providing quality professional development in the areas of
school leadership, instructional methodology, core content, and use of modern
technology in order to enrich instruction and enhance student achievement.
http:/ / www.ga.unc.edu/ NCTA/

Colorado Regional Professional Development Councils - in 1999,the Colorado
Department of Education (CDE) created eight regionsin the state and in each
region formed a Regional Professional Development Council. The purpose of the
Regional Professional Development Councils (RPDC) isto support and assist
local education agenciesin the provision of professional development resources
and the pursuit of high student achievement. There are eight Regional
Professional Development Councilsin Colorado. A Regional Coordinator,
employed by the Colorado Department of Education Exceptional Sudent
Services Unit, provides leadership to each council. The Councils are designed to
support the needs of all children and youth, especially those with disabilities and
those at-risk, by:
= collecting and analyzing data relevant to professional development needs
and personnel needswithin theregion;
= supporting the dissemination of research-based promising practices
throughout the region;
= providing leadership for effortsin recruitment, retention, and continuing
professional development of qualified personnel;
= providing leadership, policy development, and management for the use of
special education fundsin theregion;



= collaborating with the CDE Regional Service Teams and other regional
initiatives.

For more information, visit: http:/ / www.cde.state.co.us/ cdesped/ RC-RPDC.asp

VII. Building capacity at the district-level

Kentucky Voluntary Partnership Assistance DThispartnership isanintensive
and voluntary assistance model designed to build capadty at the district and
school level for improved student achievement. Currently working with 24
districts, VPAT includes a scholagtic review, team planning, monthly progress
reports at board meetings and regular meetings with district leadership to
support and monitor improvement.
VPAT teams consist of:
» thelocal superintendent (who leads the team);
= aretired, successful superintendent from KASSto support the local
superintendent;
= aretired or sitting school board member from KSBA to fadlitate the local
board @ professional growth and meetings;
= aHighly Silled Educator from KDE to support implementation of the
improvement plan, and
= adepartment of education staff member whose expertise matches the
needs assessment of the district.

Theteam develops adistrict improvement plan focused on school
culture, leadership, curriculum, effective instruction and data-driven
decision making.

The 2006 CATStest results showed that all seven of the school systems
involved in the VPTA program in 2005recorded gainsin their district
accountability indexes, from less than a point to more than six points.

For more information: http:/ / www.ksba.org/ brdteamVPAT.htm

Tennessee Executive Development Program DProviding professional
development opportunities for school superintendents and directorsto
strengthen leadership within school systems. The program isadirect response to
the expressed needs of school superintendents and other executive management
staff to have a continuing training process for professional growth and
organizational development in local schoolswhich isdirected at key
management staff.

For more information: http:/ / www .state.tn.us/ education/ tpd/ tedp.shtml




Connecticut Accountability for Learning Initiative Bfocused on building
district capadty to close achievement gap; targets district asprimary change
agent, creates culture of professional learning communities.

For more information, visit:
http:/ / www .sde.ct.gov/ sde/ cwp/ view.asp?a=2618&0=321752

Annenberg Central Office Review for Results and Equity (CORRE) Bafive-step
process to help school district leaders and stakeholders understand the strengths
and weaknesses of central office and assess its capadty to support high academic
performance for all studentsin all the district's schools. Participants in CORRE
identify high-priority issuesin the district, examine quantitative and qualitative
data about it, and develop plans and determine actions for improvement. By
participating in CORRE, district leaders model a collaborative approach to the
district's challenges and build ownership for potential solutions.

For more information, visit:
http:/ / www .annenberginstitute.org/ work/ project corre.html




